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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in United States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
August 2018

Theme: Supreme Court Decisions

The United States Supreme Court has issued decisions that have defined the constitutional
rights of individuals and groups of people. These decisions by the Court have had a great
impact on the nation.

Task: Select two United States Supreme Court cases and for each
e Describe the historical circumstances surrounding the case
e Explain the Court’s decision
e Discuss the impact of the Court’s decision on the United States or on American society

You may use any appropriate Supreme Court case from your study of United States history. Some
suggestions you might wish to consider include Worcester v. Georgia (1832), Dred Scott v. Sanford
(1857), Plessy v. Ferguson (1896), Korematsu v. United States (1944), Brown v. Board of Education of
Topeka (1954), Engel v. Vitale (1962), Miranda v. Arizona (1966), Roe v. Wade (1973), and New Jersey
v. T.L.O. (1985).

You are not limited to these suggestions.

Scoring Notes:

1. This thematic essay has a minimum of six components (for each of two Supreme Court cases,
discussing the historical circumstances surrounding the case, the decision in the case, and the
impact of the decision on the United States or on American society).

2. The historical circumstances surrounding each case may describe either the narrower facts of the

particular case or the wider issues of the time period leading up to the case, or a combination of both.

The impact of the Court’s decision on the United States may be immediate or long term.

4. The response may discuss the impact of the Supreme Court’s decision from any perspective as long
as the position taken is supported by accurate facts and examples.

5. [Ifrelated cases such as Plessy v. Ferguson and Brown v. Board of Education of Topeka are chosen,
one may be used to discuss the other as long as the response includes additional distinct and separate
information for each.

6. If cases with similar issues are chosen, the discussion of their impact may share a general theme, but
the discussion must include separate and distinct information for each, e.g., Gideon v. Wainwright
and Miranda v. Arizona both expanded the rights of accused criminals but Gideon mandated that
counsel be provided to indigent defendants and Miranda mandated that suspects be informed of their
rights before interrogation.

7. If more than two Supreme Court decisions are discussed, only the first two decisions may be scored.

98]
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Score of 5:

e Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding each of two Supreme Court cases, the decision in each case, and the
impact of each decision on the United States or on American society

e Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Plessy
v. Ferguson: connects the end of Reconstruction, the triumph of Redeemers in the South, and the
enactment of Jim Crow laws that ensured white supremacy to the Supreme Court’s decision that
established the doctrine of “separate but equal” by ruling that segregated railway cars did not
violate “equal protection of the law,” thus legitimizing segregation in public facilities, perpetuating
racism, and affirming the second-class status of African Americans; Brown v. Board of Education
of Topeka: connects “separate but equal” southern schools, the disparity in the education of African
American students, and post-World War II activism to the Supreme Court’s decision that
overturned “separate but equal” in public schools, citing their inherent inequality and energizing
the civil rights movement by initiating federal action to force the integration of schools and other
public facilities

e Richly supports the theme with many relevant facts, examples, and details, e.g., Plessy v.
Ferguson: 14th amendment; withdrawal of federal troops; mixed race; Louisiana; “Colored Only”
signs; inferior bathrooms, drinking fountains, schools; Ku Klux Klan; lynching; Booker T.
Washington’s Atlanta Compromise; policy upheld until mid—20th century civil rights movement;
Brown v. Board of Education of Topeka: Jim Crow laws; NAACP; Thurgood Marshall; Chief
Justice Earl Warren; judicial activism; unanimous decision; 14th amendment; psychological effects
of segregation; “with all deliberate speed”; President Eisenhower; troops to Little Rock, Arkansas;
1964 Civil Rights Act; Heart of Atlanta Hotel v. United States; busing to achieve racial balance; de
facto vs. de jure segregation; President Barack Obama

e Demonstrates a logical and clear plan of organization, includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

e Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the
task for one Supreme Court case more thoroughly than the second Supreme Court case or by
discussing one aspect of the task less thoroughly than the other aspects

e Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Plessy v. Ferguson: discusses how the end of Reconstruction led Southern states to enact Jim Crow
laws that segregated African Americans, how the Supreme Court decision upheld the
constitutionality of segregated railway cars as “separate but equal,” and how the ruling relegated
African Americans to inferior facilities and kept them as second-class citizens; Brown v. Board of
Education: discusses how the “separate but equal” doctrine kept African American children in
segregated and inferior schools throughout the South, how the Supreme Court ruled that racial
separation in schools was unconstitutional and harmful to minority students, and how the decision
led to further federal action to desegregate schools and to the civil rights movement
Supports the theme with relevant facts, examples, and details
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
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Score of 3:

e Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)
Includes some relevant facts, examples, and details; may include some minor inaccuracies

e Demonstrates a satisfactory plan of organization, includes an introduction and a conclusion that
may be a restatement of the theme

Note: If all aspects of the task are thoroughly developed evenly and in depth for one Supreme Court
case and if the response meets most of the other Level 5 criteria, the overall response may be a
Level 3 paper.

Score of 2:

e Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth
Is primarily descriptive; may include faulty, weak, or isolated application or analysis
Includes few relevant facts, examples, and details; may include some inaccuracies

e Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

e Minimally develops some aspects of the task

e [s descriptive; may lack understanding, application, or analysis

e Includes few relevant facts, examples, or details; may include inaccuracies

e May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring

examination papers and focus on how well the student has accomplished the task. The content-
specific rubric should be applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

e Thoroughly develops all aspects of the task evenly and in depth for Worcester v. Georgia and
for Plessy v. Ferguson

e Is more analytical than descriptive (Worcester: in the early 1800s, the United States
government began a policy of Indian resettlement; the Cherokee had adopted many European
customs and manners, appearing much like “civilized” whites and had a society similar to
American society; when the state of Georgia, during Andrew Jackson’s presidency, tried to
pass laws controlling the Cherokees on their lands, the Cherokee responded by taking the
issue to court; Chief Justice John Marshall declared that states have no power to make laws
interfering with treaties between the Cherokees and the United States; Court decided that the
Native American tribes were independent nations in their own right and should be treated
fairly; Jackson responded to this decision by ignoring the Supreme Court and Jackson’s
successor sent soldiers to Georgia, forcefully removing the Cherokee to Indian territory; in
this famous march, known as the Trail of Tears, thousands of Cherokee died of hunger or
hypothermia; allowed the United States government to continue its expansion policy in the
West, making it a de facto right for the government to order the Native Americans off tribal
holdings, leading to the eventual placement of Native Americans to reservations; Plessy. in
the eyes of the law they were equal in rights to a white man; people in the South actively
refuted the changes by instituting white supremacy laws targeting African Americans; kept
from integrating into white society by visits from the Ku Klux Klan and by laws segregating
African American facilities from white facilities; Court ruled “separate but equal” did not
violate the 14th amendment despite their being isolated from white society; Court decided
that laws to segregate the races were a reasonable use of state power; limited them to inferior
facilities and made them second-class citizens; although the ruling in Plessy v. Ferguson was
overturned regarding public schools by the 1954 Brown v. Board of Education of Topeka,
Kansas, the damage to African American rights in the South left its mark on history by
validating discrimination; government has done little to address de facto segregation and the
legacy of racism still troubles the country)

e Richly supports the theme with many relevant facts, examples, and details (Worcester:
Louisiana Territory; fledgling American republic; Seminole War; violated a treaty; pro-
Federalist; “a man in the fight”; Oklahoma; Plessy: 13th, 14th, and 15th amendments;
abolished slavery; right to vote; citizenship; Jim Crow laws; railroad cars)

e Demonstrates a logical and clear plan of organization; includes an introduction that connects
the decisions to the precedent of judicial review in Marbury v. Madison, and a conclusion
that reviews the negative effects of both decisions

Conclusion: Overall, the response fits the criteria for Level 5. The response is well developed
and analytical, recognizing the complexities of federal and state relationships and the devastating
impact of each decision on two specific minorities.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth for Plessy v. Ferguson and
for Brown v. Board of Education of Topeka

Is more analytical than descriptive (Plessy: many Southerners blamed their troubles on
blacks, who were now free; Redeemers in the Southern states enacted various restrictions and
laws to stop blacks from obtaining the civil rights promised to them in the 13th, 14th, and
15th amendments; began with an attempt by a black man, Homer Plessy, to protest the
segregation of public facilities by boarding a whites-only railroad car in Louisiana; Court
upheld the South’s Jim Crow laws, stating that there could be segregated railroad cars
because they were “separate but equal”; the justices claimed that equal protection in the 14th
amendment did not mean that facilities must be the same for the races; set the standard for
the next half century in the South, perpetuating segregation and racial inferiority; Jim Crow
laws gained power after the decision and black public facilities deteriorated; Court had
conferred second-class citizenship on a whole race of Americans; Brown: one institution that
suffered dire consequences of segregation was schools in the South; black schools were
severely underfunded and did not have the same resources as their white counterparts;
NAACP and attorney Thurgood Marshall chose Linda Brown’s case out of many to protest
Jim Crow schools; Court, under activist Justice Earl Warren, ruled in favor of Brown,
effectively overturning the Plessy v. Ferguson decision; Warren stated that “separate but
equal” was inherently unequal and the other justices unanimously agreed that the 14th
amendment was violated; NAACP had won its greatest victory and the Brown decision
became a catalyst for a new level of progress in the civil rights movement; during the 1960s
black political activists used a variety of methods to finally achieve the rights promised
during Reconstruction; what the Brown decision did for public schools, the 1964 Civil Rights
Act did for all public facilities in the nation)

Richly supports the theme with many relevant facts, examples, and details (Plessy:
Reconstruction; lost the Civil War; South was suffering; lack of education; Ku Klux Klan;
lynchings; politically active blacks; Brown: a black school; de facto practice; “all deliberate
speed”; Jim Crow laws weakened; Voting Rights Act)

Demonstrates a logical and clear plan of organization; includes an introduction that states
while Supreme Court decisions are not frequent, they are influential, and a conclusion that
emphasizes that the decisions changed the entire culture of the South and the lives of African
Americans

Conclusion: Overall, the response fits the criteria for Level 5. The response uses strong analysis
of Jim Crow legislation to discuss and connect the cases while including separate and distinct
information for each.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A

Lwﬁurwcm{ the Lives n-f blaclks -(:I)VP\/PV

U.S. Hist. & Gov't. Rating Guide - Aug. 18 [14] Vol. 1



Anchor Level 4-A

The response:

e Develops all aspects of the task but does so unevenly by discussing Plessy v. Ferguson more
thoroughly than Brown v. Board of Education of Topeka

e [s both descriptive and analytical (Plessy. blacks were now free and equal, at least under law,
to the white man; harsh restrictions were quickly imposed on the lives of blacks, including
voting limitations and strict segregation; coined the phrase “separate but equal” after a black
man was prohibited from riding in a whites-only train car; majority ruled that legal separation
did not violate the equal protection clause of the 14th amendment; decision was detrimental
to the already crumbling opportunities for blacks; “separate but equal” notion only filled one
half of the bargain: separate; “colored” facility was always inferior in quality, funding, and
structure; led to the widespread belief that blacks were still inferior members of society and
to the growing idea of white supremacy; Brown: established the concept that “separate but
equal” was not equal as proved by differentials in school funding for white and “colored”
schools; whole Court agreed that separate schools created a sense of inferiority and ordered
an end to segregation “with all deliberate speed”; decision was the hope blacks were waiting
for and sparked the beginning of a decade of civil rights activism; Little Rock Nine were
turned away from a school in Little Rock, Arkansas, and were only allowed admission by
Eisenhower’s use of the military to enforce the Brown decision; in the 1960s, groups such as
the Southern Christian Leadership Conference and the Student Nonviolent Coordinating
Committee organized protests and sit-ins to preach civil equality)

e Supports the theme with relevant facts, examples, and details (Plessy. post—Civil War; Ku
Klux Klan; Birth of a Nation; lynching; Brown: Plessy v. Ferguson; Civil Rights Act of
1964; Voting Rights Act of 1965)

e Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that observe both cases greatly affected black Americans

Conclusion: Overall, the response fits the criteria for Level 4. The response includes good
analysis, especially about the impact of the decisions on American society; however, it fails to
provide sufficient distinct and separate information in the discussion of the historical
circumstances surrounding Brown v. Board of Education of Topeka.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B

Anchor Level 4-B

The response:

e Develops all aspects of the task for Dred Scott v. Sanford and for Brown v. Board of
Education of Topeka

e [s both descriptive and analytical (Dred Scott: Scott’s argument was that because some of the
places they moved around to were free states or free territory, he should be free; decision in
this case is one of the most shameful decisions in American history; ruled that because Dred
Scott was black he was not a citizen and therefore could not sue; said that if a slave was
moved to a free state or free territory, the slave was still property and the government cannot
take away someone’s property; Court also said that Congress did not have the power to keep
slavery out of a territory and that the Missouri Compromise was unconstitutional; according
to this decision, every state could technically be a slave state; Northerners were faced with
the realization that there was no way to ban slavery; biggest step in the march toward the
Civil War; Brown: Plessy v. Ferguson had established “separate but equal” by upholding Jim
Crow laws in the South that restricted black equality; Brown, as well as many other students,
put up an argument that segregated schools were not actually equal and that the black schools
provided much worse education with inferior conditions; African American children got old
textbooks, untrained teachers, and crumbling school buildings; decision was to order the
desegregation of schools and say that “separate but equal” was illegal; integration of schools,
however, was easier said than done; just a few years later, black students going to a white
high school for the first time were greeted with such violence that President Eisenhower sent
the military in to escort and protect them; where people live usually determines how diverse
their children’s schools will be and so segregation continues today)

e Supports the theme with relevant facts, examples, and details (Dred Scott: started as a slave;
major victory for the South; severe loss for the North; sectional tension increased; Brown:
almost 100 years after; trains, restaurants, and bathrooms; reopened as private schools;
suburbanization; blacks in the inner city and whites in the suburbs; bus children; anger and
violence)

e Demonstrates a logical and clear plan of organization; includes an introduction that states
both decisions were controversial and a conclusion that restates the theme

Conclusion: Overall, the response fits the criteria for Level 4. The historical circumstances
surrounding Dred Scott v. Sanford and Brown v. Board of Education of Topeka are not fully
developed, but the remainder of the discussion is analytical and insightful.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

e Develops all aspects of the task for Dred Scott v. Sanford and for Korematsu v. United States

e [s both descriptive and analytical (Dred Scott: culmination of bad blood between the pro-
slavery South and the anti-slavery North that was evident during the constitutional debates
and had spiked as the nation expanded west; Scott who traveled to Northern territories with
his owner and established his claim for emancipation and freedom under the notion that he
was a free man because he had lived in an area designated as free by the Missouri
Compromise; at this time, Southern judges outnumbered Northern judges on the Supreme
Court; disagreed with Dred Scott’s claim and argued that slaves were merely property; basic
rights and freedoms bestowed upon American citizens were unavailable to them; decision
further pushed the nation toward the brink of civil war; 14th amendment to the Constitution
basically overturned the decision by defining citizenship and providing for equal treatment;
Korematsu: was aimed at a particular race, except this time Japanese Americans; Japan had
become an Axis power in World War II and had attacked our naval base at Pearl Harbor;
Korematsu was a Japanese American who appealed to the Supreme Court about Japanese
American relocation to military camps; claimed that this action by the national government
was in clear violation of his constitutionally protected right to due process; reached the
decision that the government internment policy was constitutional because during times of
war or crisis the government could limit civil rights amongst the people; later criticized
because of its racial targeting of Japanese Americans; were even given money for their losses
and discrimination; even today individual rights can be limited for national security)

e Supports the theme with relevant facts, examples, and details (Dred Scott: slave; antebellum
era; abolitionists; Union’s victory; Korematsu: fear of espionage; Lincoln suspended habeas
corpus, Civil War)

e Demonstrates a logical and clear plan of organization; includes an introduction that states
both cases oppressed racial groups and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. The response discusses important
points for each case but lacks the analysis and detail of a higher level paper.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

Develops all aspects of the task for Dred Scott v. Sanford and for Schenck v. United States

Is both descriptive and analytical (Dred Scott: Scott believed that he should now be a free
man since he had resided in a land where slavery did not exist; debate over whether slavery
should be abolished or not was gaining popularity, so the ruling of this case was going to be
significant; Scott was a slave and therefore considered to be property; taking him away from
his owner would violate the fifth amendment; Scott had no right to even bring a case to court
since he was property and not technically a citizen; made the Supreme Court seem very pro-
slavery, upsetting many and helping to lead to the Civil War; contributed to passage of the
13th and 14th amendments; Schenck: gave speeches and wrote about his lack of support for
the current United States government and the war; promoting socialism as the answer to the
troubles facing American society; targeted the draft, handing out pamphlets; his actions about
the draft were deemed a threat; trial was a very controversial one because the first
amendment, which grants all citizens the right to freedom of speech, was brought into
question; Court, however, ruled against him; decided that during times such as war, rights of
citizens may be suspended or limited in order to protect national security; used in support for
other serious court cases, such as Korematsu v. United States when it was again decided the
rights of individuals may be suspended to protect national security)

Includes some relevant facts, examples, and details (Dred Scott: appealed his case; Chief
Justice Taney; Schenck: World War I; capitalist government; arrested)

Demonstrates a satisfactory plan of organization; includes an introduction that restates the
theme and a conclusion that observes both cases altered American society

Conclusion: Overall, the response fits the criteria for Level 3. The response discusses important
highlights of each decision with some good analytical statements but would have been
strengthened by additional facts and explanations.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Level 3-B

The response:

e Develops all aspects of the task in some depth for Plessy v. Ferguson and for Brown v.
Board of Education of Topeka

e s both descriptive and analytical (Plessy: every Southern state had passed Jim Crow laws to
keep the races separate; Plessy was of African American descent and wished to sit in a front
train car on a train journey; would deeply scar the face of the United States as a nation; ruled
in favor of Ferguson, citing that African Americans and whites could thus be treated as
“separate but equal”; racism was kept alive and thriving through segregation laws that made
sure whites were superior and got the best treatment; white population feared the differences
of this other race and made sure they could not become a threat through advances; remained
legally racist for over 50 years; Brown. schools were segregated and very unequal; wished
for her to be allowed to attend the better white school that was far closer to her home; Court
saw the injustice in segregated schools and ruled in favor of Brown’s new attendance; Court
decided that “separate but equal” was not equal at all and that it had to be changed; opened
the door for national change and caused enormous headway in the civil rights movement;
began the desegregation of the United States); includes faulty analysis (Plessy: the “one
drop” policy was enacted)

e Includes some relevant facts, examples, and details (Plessy: segregated; defined the nation as
officially racist; Brown. young African American girl; reversal of the segregating decision;
laws brought on by Plessy v. Ferguson)

e Demonstrates a satisfactory plan of organization; includes an introduction that lists a variety
of topics considered by the Supreme Court and a conclusion that notes the rulings decided
the rights of African Americans in different time periods

Conclusion: Overall, the response fits the criteria for Level 3. The response shows an
understanding of the problems facing African Americans during different time periods. The
response includes some good analysis, but it would have been strengthened by additional facts
and details.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

e Develops most aspects of the task in little depth for Schenck v. United States and for
Korematsu v. United States

e [s more descriptive than analytical (Schenck: arrested for his writings denouncing the
government’s capitalist ways and its use of the draft; after appealing to the Court on the
grounds that he had been exercising his freedom of speech, Schenck was given a negative
verdict; Schenck’s writings were seen as detrimental to the war effort; he had created a “clear
and present danger”; decision allowed the government to limit citizens’ rights during
wartime; same general result was upheld in Korematsu v. United States and other cases about
civil liberties during times of crisis; Korematsu: bombing of Pearl Harbor had made
Americans suspicious of Japanese Americans on the west coast; he was denied his freedom
even though he was not convicted of a crime; personal liberties could be infringed upon in
order to better protect national security; Korematsu and thousands of others’ only offense
was their race because it was believed they would turn against the United States)

e Includes some relevant facts, examples, and details (Schenck: socialist; remain in prison;
World War I; Korematsu: internment camp; World War II; Schenck v. United States)

e Demonstrates a satisfactory plan of organization; includes an introduction that states both
cases infringed on the rights of citizens and a conclusion that suggests in the future the
government could continue to take away rights of citizens in time of war

Conclusion: Overall, the response fits the criteria for Level 3. The response provides limited
historical circumstances for both cases and lacks a discussion of the impact of Korematsu v.
United States. The overall response would have been strengthened by additional analysis.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Paper — Thematic Essay—Level 2 — A

Anchor Level 2-A

The response:

e Develops some aspects of the task in some depth for Plessy v. Ferguson and for Brown v.
Board of Education of Topeka

e Is primarily descriptive (Plessy: 14th amendment, since its passage in the Reconstruction era
up until now, has been tested in the Supreme Court; segregation of the freedmen and other
African Americans could continue as long as facilities were “separate but equal”’; Redeemer
Democrat leaders passed Jim Crow laws, segregation, and just made it difficult for African
Americans to make any political, social, or economic progress; New Orleans Slaughterhouse
cases set the stage for Plessy by weakening the 14th amendment; Brown: Little Rock Nine
tried to attend what had previously been an all-white school; President Eisenhower called in
federal troops to stop these angry white people from killing the innocent black people;
Charles Hamilton Houston had been winning minor court cases in the 1930s—1940s; after
Brown, Martin Luther King Jr. was able to work for more civil rights progress)

e Includes few relevant facts, examples, and details (Plessy: essentially nullified the 14th
amendment in the South; disenfranchised; poll taxes; violence; train; Brown: desegregated
schools); includes an inaccuracy (Brown. the passage of Brown)

e Demonstrates a general plan of organization; includes an introduction that mentions one
aspect of each case and a conclusion that overstates the impact of the Brown decision

Conclusion: Overall, the response fits the criteria for Level 2. The response contains several
good details but they are not well integrated and only two aspects of the task are fully developed:
the historical circumstances surrounding Plessy v. Ferguson and the impact of Brown v. Board of
Education of Topeka.
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Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Paper — Thematic Essay—Level 2 — B

Anchor Level 2-B

The response:

e Minimally develops all aspects of the task for Plessy v. Ferguson and for Brown v. Board of
Education of Topeka

e s primarily descriptive (Plessy: African American man who had purchased a first-class
ticket to ride a train; railroad company refused to allow him to be seated in first class; ruled
that segregation was legal in “separate but equal” facilities; case allowed for the legislation of
Jim Crow laws and other discriminatory actions by citizens, defining the racial differences in
the South; Brown: sued the Board of Education of Topeka, Kansas, for denying his
daughter’s enrollment in their neighborhood school; had to travel a great distance in order to
attend a school that was not as strong as the one that denied her; decision in Plessy v.
Ferguson was now overturned when it was decided that separate is “inherently unequal”; led
to the integration of schools and the eventual end to segregation with the passage of the Civil
Rights Act of 1964, which outlawed discrimination in privately-owned facilities that were
open to the public)

e Includes few relevant facts, examples, and details (Plessy. sued Ferguson; Civil War; Brown:
58 years later); includes an inaccuracy (Plessy: Chief Justice Taney)

e Demonstrates a satisfactory plan of organization; includes an introduction stating that the two
cases defined segregation and a conclusion that notes one case established segregation and
the other ended it

Conclusion: Overall, the response fits the criteria for Level 2. The response shows
understanding of the tasks but limited information weakens the overall quality of the essay. The
discussion of Plessy lacks historical circumstances, while the discussion of Brown assumes
historical circumstances without elaborating beyond the Plessy ruling.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Level 2-C

The response:

e Minimally develops all aspects of the task for Dred Scott v. Sanford and for Plessy v.
Ferguson

e [s primarily descriptive (Dred Scott: slave whose owner moved from a slave state to a free
state; with this migration Scott argued that he should be freed; Court stated that Dred Scott
could not be freed; Scott and all other slaves were considered property; made it more difficult
for slaves to become free; showed that just because a slave entered a free state, that did not
mean that they were free; Plessy: African American that wanted to ride in a train car
designated to whites only; there was also a designated train car for blacks; Court decided that
blacks were separate but equal and that this was completely constitutional; decision also
allowed restaurants, bathrooms, and even water fountains to be segregated; even though
African Americans were free of slavery, they were not free of racism)

e Includes few relevant facts, examples, and details (Dred Scott: defined African American
rights; Plessy: denied access; constitutional rights)

e Demonstrates a general plan of organization; includes an introduction that restates the theme
and a conclusion that repeats the idea that both decisions defined the constitutional rights of
African Americans

Conclusion: Overall, the response fits the criteria for Level 2. The response includes several
important generalizations but lacks the detail and development usually found in a higher level

paper.
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Paper — Thematic Essay—Level 1 — A

o the nation. as a whole

Anchor Level 1-A

The response:

e Minimally develops some aspects of the task for Dred Scott v. Sanford and for Plessy v.
Ferguson

e Is descriptive (Dred Scott: Court ruled that African Americans were not and could not
become citizens; Court ruled against them; considered them property; Plessy: did not agree
with blacks being different and separated; brought up the argument of “separate but
equal”); includes faulty analysis (Plessy: Plessy did not like the idea that slaves were being
treated like property; this would become the 14th amendment; this Supreme Court case gave
more civil rights to African Americans)
Includes few relevant facts, examples, or details (Dred Scott: Missouri Compromise)
Demonstrates a general plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response briefly addresses
each decision but fails to provide any accurate historical circumstances. Faulty analysis weakens
the explanations.
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Anchor Paper — Thematic Essay—Level 1 — B
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Anchor Level 1-B

The response:

e Minimally develops some aspects of the task for Brown v. Board of Education of Topeka and
for Dred Scott v. Sanford

e [s descriptive (Brown: law that was in question was if segregation in schools should be
constitutional; black person could not go to a white school; case declared that segregation in
schools was unconstitutional; Dred Scott: got all the way to the Supreme Court with this
issue to find out that he could not even use the court system because he was a slave); includes
faulty analysis (Brown: this incident brought about the court case of Brown v. Board of
Education; Dred Scott: this resulted in slavery being abolished)

e Includes few relevant facts, examples, or details (Brown: racism; Dred Scott: Frederick
Douglass; Nat Turner)

e Demonstrates a general plan of organization; includes a brief introduction and conclusion
that restate the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response minimally addresses
the decision in each case. The discussion of the Little Rock Nine includes some correct
information but is incorrectly mentioned as a cause of Brown v. Board of Education, rather than
an impact.
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Practice Paper A—Score Level 1

The response:

e Minimally develops some aspects of the task for Brown v. Board of Education of Topeka and
for Roe v. Wade

e [s descriptive (Brown: situation where blacks were not allowed in white schools; Court
finally came to the conclusion that blacks should be allowed in white schools; Roe: Court
came to the decision that people can have an abortion within three months of pregnancy, with
it being their choice); includes faulty analysis (Brown: these people revolted and had protests
to change this problem; Roe: this was when a woman was raped and could not get an
abortion so she protested)
Includes no relevant facts, examples, or details
Demonstrates a general plan of organization; includes a brief introduction and conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response consists of only a
few general statements that are correctly related to the tasks.
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Practice Paper B—Score Level 3

The response:

e Develops most aspects of the task in some depth for Korematsu v. United States and for
Brown v. Board of Education of Topeka

e Is more descriptive than analytical (Korematsu: during World War II, Japan made a surprise
attack on Pearl Harbor and everyone was afraid of the Japanese in the United States; contain
them they did, putting all the Japanese Americans together in internment camps far from the
coast and run by the military; they lost everything without even a trial; Court ended up ruling
against Korematsu; it ruled that the government can take away the rights of citizens during a
national crisis; Brown. case was brought on by segregation; did not turn out very equal,
especially in the education system; dismissed the “separate but equal” decision of the
Supreme Court in Plessy v. Ferguson; said that if children are separated by race and are not
educated the same, minority children will feel inferior; first big step in ending racial
segregation in the United States; even though integration did not happen overnight, the civil
rights movement gave African Americans hope)

e Includes some relevant facts, examples, and details (Korematsu: living peacefully; writ of
habeas corpus was suspended; hysteria; citizens by birth; Brown: tablets and chalk; dirty,
run-down schools; Barack Obama)

e Demonstrates a clear plan of organization; includes an introduction and a conclusion that state
the Supreme Court can decide the fate of the country, for good or for bad

Conclusion: Overall, the response fits the criteria for Level 3. The response lacks a full
discussion of the impact of each decision. It does, however, exhibit understanding of the
historical circumstances, especially the inequality of African American schools before the Brown
decision.

Practice Paper C—Score Level 2

The response:

e Minimally develops all aspects of the task for Brown v. Board of Education of Topeka and
for Gideon v. Wainwright

e [s primarily descriptive (Brown: wanted to take his daughter to an all-white school;
eventually, with the aid of the NAACP, the case was taken up; those children felt inferior to
white people; proved that the 14th amendment was violated and the Court ruled in Brown’s
favor; case helped integration take place between African Americans and whites; also aided
as a spark of the historic civil rights movement; Gideon: accused of breaking and entering;
too poor to find a lawyer; ruled that the sixth amendment was violated under the context that
he was not provided assistance in defense)

e Includes few relevant facts, examples, and details (Brown: psychologist Kenneth Clark;
segregation; psychological damage; Gideon: Florida man; capital cases; lower class)

e Demonstrates a general plan of organization; includes an introduction and a conclusion that
are little more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response clearly identifies the
constitutional basis of each case. However, the remainder of the task lacks development,
especially the impact of Gideon v. Wainwright.
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Practice Paper D—Score Level 3

The response:

e Develops all aspects of the task with little depth for Brown v. Board of Education of Topeka
and for National Federation of Independent Businesses v. Sebelius

e Is more descriptive than analytical (Brown: in the mid—20th century, segregation in the South
was strictly enforced throughout public places; when the Brown family attempted to enlist
one of their children in a public school in Topeka, the school denied the child because the
child was African American; Court ruled schools could not separate students based on race,
stating that segregation in public schools was unconstitutional; felt that separate schools
could never be equal; paved way for the end of segregation as a whole; segregation by law
was slowly wiped out in the United States; proved to be the first domino to fall in the fight
for civil rights; National Federation: President Obama proposed the law to provide health
care to over 30 million uninsured Americans; American Care Act mandated that all
individuals get health care insurance or pay a penalty; constitutionality of the individual
mandate was immediately questioned; Chief Justice John Roberts upheld the constitutionality
of the American Care Act because the penalty was technically a tax and Congress has the
right to tax according to the Constitution; allowed the American Care Act to continue;
became one of the most sweeping health reforms in United States history since Lyndon
Johnson’s Great Society); includes faulty analysis (Brown: segregation based on race in
schools essentially disappeared)

¢ Includes some relevant facts, examples, and details (Brown. schools, parks, and even water
fountains; lawsuit; National Federation: no access to doctors; wealthy nation)

e Demonstrates a satisfactory plan of organization; includes an introduction that notes the
Supreme Court can rule on the constitutionality of laws and labels the cases as landmarks, and
adds a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Although all aspects of the task
are addressed, the discussion of Brown v. Board of Education is more general than National
Federation of Independent Businesses v. Sebelius and would be strengthened by additional facts
and details.
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Practice Paper E—Score Level 4

The response:

e Develops all aspects of the task for Dred Scott v. Sanford and for Brown v. Board of
Education of Topeka

e s both descriptive and analytical (Dred Scott: took place during the antebellum period, a
time when slavery was a major social and political issue; Scott’s white owner, Sanford, had
moved into a free territory and brought his slaves with him; sued Sanford for his family’s
freedom on the grounds that he was free when he entered the free territory and that his child
was born free; he was property and would remain the property of Sanford regardless of
where they moved; as a slave, he had no right to sue and the case shouldn’t have reached the
Supreme Court; based the decision on the fifth amendment clause that no citizen can be
deprived of property without due process; reinforced the idea that African Americans were
not citizens and had no constitutional rights; anti-slavery Northerners defiantly rejected this
pro-slavery decision because it made slavery legal in all territories; Southerners celebrated
the decision and only a bloody war could finally end slavery; Brown: case took place in the
early post—-World War II civil rights era; Brown wished for his daughter to attend the white
school only a few blocks away; case was taken up by Thurgood Marshall and the NAACP in
order to achieve a victory and start desegregation; “separate but equal” facilities were by
nature unequal; decision was extremely unpopular with white Southerners; caused an ugly
backlash in Little Rock, Arkansas, when enraged citizens fought to prevent nine African
American students from entering the high school; trend to desegregate public schools spread
to major state universities in the South where students faced similar hatred; desegregation
won its first major case when the Court ordered the desegregation of schools “with all
deliberate speed”); includes faulty analysis (Brown: rather than have to catch a bus to ride
halfway across town)

e Supports the theme with relevant facts, examples, and details (Dred Scott: Chief Justice
Taney; Civil War; Republicans; Brown: Chief Justice Warren; psychological impact; violated
the equal protection clause; 14th amendment; federal troops; mob violence)

e Demonstrates a logical and clear plan of organization; includes an introduction that maintains
the two cases included landmark decisions and a conclusion that says the Supreme Court is a
dynamic force in shaping American society

Conclusion: Overall, the response fits the criteria for Level 4. The response shows
understanding of relevant constitutional provisions and some important impacts of each decision.
However, the historical circumstances surrounding each case are not fully developed, and
additional facts concerning the Dred Scott decision would have strengthened the response.
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United States History and Government Specifications

August 2018

Partl

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

7,9,10,12,13, 14,17, 18, 21, 23, 25, 26, 27,
29, 32, 33, 38, 40, 43, 45, 50

2—World History

35, 36, 37, 39, 42

3—Geography

1,15, 20, 48

4—Economics

8, 16, 19, 22, 28, 30, 34, 44

5—Civics, Citizenship, and Government

2,3,4,5,6,11, 24,31, 41,46, 47,49

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Supreme Court Decisions:
Constitutional Principles;
Civic Values; Citizenship;
Individuals, Groups,
Institutions

Standards 1 and 5: United
States and New York History;
Civics, Citizenship, and
Government

Document-based Essay

Presidential Decisions and
Actions; Foreign Policy;
Places and Regions;
Constitutional Principles;
Interdependence

Standards 1, 2, 3, and 5:
United States and New York
History; World History;
Geography; Civics,
Citizenship, and Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2018
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http:/www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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