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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

 Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
August 2015

Theme: Foreign Policy

Throughout United States history, presidents have made foreign policy decisions that have been opposed by
individuals and groups. These decisions have had an impact on both the United States and on other countries
and regions.

Task: Select two United States foreign policy decisions that have been opposed by individuals and groups and for

each
* Describe the historical circumstances that led the president to make the decision
* Discuss why an individual and/or group opposed the decision

* Discuss the impact of this foreign policy decision on the United States and/or on another country or region

You may use any foreign policy decision that has been opposed by individuals and groups from your study of

United States history. Some suggestions you might wish to consider include James K. Polk’s decision to send troops to
the Rio Grande (1846), William McKinley’s decision to annex the Philippines (1898), Woodrow Wilson’s support for
the Treaty of Versailles (1919-1920), Franklin D. Roosevelt’s aid to Great Britain before United States entry into
World War 11 (1939-1941), Harry Truman’s decision to defend South Korea (1950-1953), Lyndon B. Johnson’s
decision to send combat troops to South Vietnam (1965), and George W. Bush’s decision to invade Iraq (2003).

Scoring Notes:

1.

10.

This thematic essay has a minimum of six components (for each of two foreign policy decisions,
discussing the historical circumstances that led the president to make the decision, why an individual
and/or group opposed the decision, and the impact of this foreign policy decision on the United States
and/or on another country or region).

The historical circumstances that led the president to make a foreign policy decision may be described
from a broad or narrow perspective as long as they are supported by accurate facts and details, e.g.,
President Johnson sending combat troops to South Vietnam as an exercise of Cold War containment or as
a response to the Gulf of Tonkin incident.

The discussion of why an individual and/or group opposed the decision may consider immediate
opposition or opposition that grew over time.

The discussion of the presidents’ foreign policy decisions may be similar as long as each discussion
includes separate and distinct facts and examples.

The individual and/or group who opposed the president’s decision should be identified, e.g., opposition to
the Treaty of Versailles by isolationists, the Senate, reservationists, or Henry Cabot Lodge.

The discussion of the individual and/or group who opposed the decision must include the reasons for
opposition, e.g., the reasons college students opposed Lyndon Johnson’s decision to send combat troops to
South Vietnam included the draft, the widening of the war to Cambodia, atrocities against civilian
villagers, and/or the corrupt South Vietnam regime.

The reason an individual and/or group opposed the decision and the impact of the decision may be
discussed from any perspective as long as the position taken is supported by relevant facts and
information.

The discussion of the impact of the presidential foreign policy decision may be either immediate or long
term.

The same president may be chosen for both foreign policy decisions, but the facts concerning each
decision must be distinct, e.g., President Harry Truman decided to introduce the Truman Doctrine and
decided to defend South Korea.

If more than two presidential foreign policy decisions are discussed, only the first two decisions may be
rated.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical circumstances
that led presidents to make each of two foreign policy decisions, why an individual and/or group opposed
the decision, and the impact each foreign policy decision had on the United States and/or on another country
or region

Is more analytical than descriptive (analyzes, evaluates, and/or creates® information), e.g., Woodrow
Wilson’s support for the Treaty of Versailles: connects President Wilson’s desire to make World War I the
“war to end all wars” and his idealistic dream of an international peacekeeping organization to his stubborn
battle for ratification of the Treaty of Versailles that met strong opposition from Republican Senators who
were left out of the treaty negotiations and were concerned that the League of Nations would threaten
United States’ sovereignty, and to the formation of a weak League that failed to stop Axis aggression but set
the standard for the future United Nations; Lyndon B. Johnson’s decision to send combat troops to South
Vietnam. connects the domino theory in Southeast Asia and the Gulf of Tonkin incident to President
Johnson’s decision to send combat troops to South Vietnam that incited protests by college students who
faced conscription and were outraged over atrocities committed against civilian Vietnamese villagers, and to
how President Johnson’s decision resulted in an escalating military stalemate, widespread distrust of
government, and eventually the extension of suffrage to 18-year-old citizens

Richly supports the theme with relevant facts, examples, and details, e.g., Woodrow Wilson’s support for the
Treaty of Versailles: moral diplomacy; Fourteen Points; “make the world safe for democracy”; Paris Peace
Talks; two-thirds vote of Senate required for treaty ratification; Henry Cabot Lodge; reservationists;
irreconcilables; Article X; isolationist tradition; Washington’s Farewell Address; whistle-stop tour; public
disillusionment with World War I; San Francisco Conference; General Assembly and Security Council;
Lyndon B. Johnson’s decision to send combat troops to South Vietnam: containment; Ho Chi Minh;
communist North Vietnamese incursion; Vietcong; Indochinese peninsula; civil war; undemocratic regime
in South Vietnam; attack on United States destroyers; increase of presidential war powers; draft dodgers;
Students for a Democratic Society; My Lai; Agent Orange; “real time” television coverage; unification of
Vietnam under communism; Pentagon Papers; War Powers Act; Vietnam syndrome; 26th amendment
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one foreign policy
decision more thoroughly than the other or by discussing one aspect of the task less thoroughly than the
other aspects

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., Woodrow
Wilson’s support for the Treaty of Versailles: discusses how President Wilson’s idealistic plan to create a
League of Nations to prevent future conflicts after the carnage of World War I led him to fight for
ratification of the Treaty of Versailles, how Senate Republicans opposed the treaty because they believed
that joining the League of Nations would violate the tradition of isolationism and force the United States to
fight in future wars, and how Wilson’s uncompromising support for the Treaty of Versailles resulted in
Senate rejection of the treaty and weakened the League of Nations’ ability to prevent World War II; Lyndon
B. Johnson’s decision to send combat troops to South Vietnam. discusses how belief in the domino theory
and the Gulf of Tonkin incident led President Johnson to send combat troops to South Vietnam, how college
students protested the war because of the draft and reports of atrocities against innocent civilians, and how
the war failed to contain communism and created widespread distrust of the government

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the task in some depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task for one foreign policy decision have been thoroughly developed evenly and in
depth, and if the response meets most of the other Level 5 criteria, the overall response may be a Level 3

paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some depth

* s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

* Minimally develops some aspects of the task

e Is descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while preserving
actual student work, including errors. This will ensure that the sample essays are easier for raters to read
and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers

and focus on how well the student has accomplished the task. The content-specific rubric should be
applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing Woodrow
Wilson’s support for the Treaty of Versailles and Lyndon B. Johnson’s decision to send
combat troops to South Vietnam

* Is more analytical than descriptive (Woodrow Wilson: proposed his Fourteen Points which
were his goals for creating a post-war peace; by creating an international organization, the
Big Four hoped to solve conflicts with words and treaties rather than combat; conservatives
and liberals felt that our country had long been rooted in isolationist policies, based on
former President Washington’s advice to avoid entangling alliances; others feared that
involvement in a League of Nations would threaten United States sovereignty and drag the
United States into another world war; if Wilson had received the support he hoped for, the
United States might have strengthened the League, prevented the rise of dictators and the
outbreak of World War II; Wilson’s dream of international cooperation to settle disputes
peacefully would become the basis for the post—-World War II creation of the United Nations;
Lyndon B. Johnson: communist Russia backed the formation of new leftist governments
throughout the world; the Korean war led us to apply containment throughout Asia, including
in Vietnam; Johnson used the domino theory to justify sending American troops to South
Vietnam to combat Ho Chi Minh’s communist aggression in Vietnam and to stop the spread
of communism to Southeast Asia; many argued that the United States had no justifiable cause
to participate in a distant civil war; young Americans, who could not yet vote, formed
stubborn opposition; promises of “light at the end of the tunnel” were empty, creating a
credibility gap; Vietnam War would become an embarrassing failure for our country’s
containment policy; left a generation who distrusted government and a Congress that
attempted to limit the war-making powers of the President)

* Richly supports the theme with relevant facts, examples, and details (Woodrow Wilson:
horrors of World War [; Britain, France, Italy, and the United States were the Allied
countries; Central Powers surrendered; make Germany pay; Article X; reservationists;
Senator Lodge; ratification; Senate rejected the treaty; United Nations Charter; Lyndon B.
Johnson: Cold War; arms race; George Kennan; college students; draft dodgers; Pentagon
Papers; loss of all of Vietnam to communism)

* Demonstrates a logical and clear plan of organization; includes an introduction that notes
these two presidential decisions defined the eras after the world wars and a conclusion that
points out both presidents enjoyed success with social reforms until foreign policy downfalls
distracted them

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a clear
grasp of the major foreign policy trends following the world wars and the presidents’ roles in
provoking opposition. A strong introduction and conclusion frames a thorough discussion of the
historical circumstances, opposition, and impact of each decision.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Level 5-B

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing William
McKinley’s decision to annex the Philippines and Woodrow Wilson’s support for the Treaty
of Versailles

* Is more analytical than descriptive (William McKinley: many Americans believed that the
nation should expand overseas since Manifest Destiny was complete; it could become the
window of the United States to lucrative Chinese markets; the hypocrisy of the annexation
was clear because Americans fought the war with Spain in order to free the country of Cuba,
and now were taking control of the Philippines; labor unions feared competition from cheap
Filipino labor; the Filipinos refused to be controlled by another foreign country and rebelled;
Supreme Court ruled that the Filipino people were not entitled to the full rights of American
citizenship; United States took overseas colonies with no intention of ever making them
states; Woodrow Wilson: treaty included many of the selfish goals of Britain and France, who
wanted Germany to be punished for the war given the huge loss of life; Wilson hoped that
the League would be able to fix the problems that the Treaty had created; disillusioned
Americans believed the United States should not further be involved in the affairs of other
countries; being a member of the League of Nations was against the warning of former
President George Washington about creating permanent alliances; the Senate refused to ratify
the treaty and the United States did not join the League; Americans turned against
immigrants and foreign ideas; many people wonder if the League would have been more
successful in preventing World War II if the United States was involved)

* Richly supports the theme with relevant facts, examples, and details (William McKinley:
world power; archipelago; Southeast Asia; ethnocentrism; “White Man’s Burden”; moral
duty; “civilize and sanitize”; raw materials; rapidly industrialized; Treaty of Paris; Filipino
nationalists; self-determination; AFL; two years of brutal guerilla warfare; Woodrow Wilson:
Central Powers; Big Four; reparations; moral diplomacy; isolationist; reservationists; “return
to normalcy”’; Roaring Twenties; German, Italian, and Japanese aggression)

* Demonstrates a logical and clear plan of organization; includes an introduction that states the
United States gained power as it became more involved in world affairs and a conclusion that
restates the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response uses an in-depth
discussion of historical circumstances to support a strong analysis of the two foreign policy
decisions and the opposition to each.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A

U.S. Hist. & Gov. Rating Guide — Aug. ’15 [16] Vol. 1



Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

* Develops all aspects of the task by discussing Woodrow Wilson’s support for the Treaty of
Versailles and Lyndon B. Johnson’s decision to send combat troops to South Vietnam

* Is both descriptive and analytical (Woodrow Wilson: after the United States entered World
War I, Wilson presented his idealistic plan of Fourteen Points to be adopted for peacetime;
the League of Nations would be an international organization of nations which would work
to resolve conflicts peacefully; the Senate opposed this because it was a way to become
quickly involved in another world war; Republican Senators refused all of Wilson’s pleas to
accept the treaty; pushed through a policy of isolationism; while Europe struggled with
economic hardships caused by the treaty, the United States entered a period of prosperity;
Americans thought that if they ignored the rest of the world, they would never have another
world war; Lyndon B. Johnson: the United States entered a prolonged era of Cold War with
its opposing international superpower, the communist Soviet Union; the United States
adopted a policy of containment; duty as a democratic nation to fight communism in South
Vietnam to prevent other Southeast Asian countries from falling like dominoes; protested
fighting a war whose conflict did not directly involve the United States; proclaimed that if
they were old enough to die for their country, they should be old enough to vote; not only
were troops viciously slaughtered, but protestors at home were killed as well)

* Supports the theme with relevant facts, examples, and details (Woodrow Wilson: self-
determination; free seas; Roaring Twenties; increased production; stock market boomed,
Lyndon B. Johnson: close of World War II; Northern-supported communist Vietcong;
escalated United States troop strength; undeclared war; doves; flower children; Kent State
University in Ohio; Nixon’s policy of Vietnamization)

* Demonstrates a logical and clear plan of organization; includes an introduction that identifies
the opponents of each decision and a lengthy conclusion which both reviews major points
and adds comments about isolationism and Vietnamization

Conclusion: Overall, the response fits the criteria for Level 4. The response includes ample
analysis of each presidential decision including discussion of the opposition and the impact of
each decision.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B

U.S. Hist. & Gov. Rating Guide — Aug. ’15 [21] Vol. 1



Anchor Paper — Thematic Essay—Level 4 — B

Awnerieans a wew outloolke
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Anchor Level 4-B

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing Lyndon B.
Johnson’s decision to send combat troops to South Vietnam more thoroughly than Richard
Nixon’s decision to visit mainland China

* s both descriptive and analytical (Lyndon B. Johnson: sent troops to fight against the
communists in the north; Gulf of Tonkin Resolution gave Johnson as much power as he
pleased to contain northern communist aggression; increased the number of American
combat troops in Vietnam; forced a huge increase in the draft, with casualties and deaths
rising as it became an American war; young men were being drafted for a war that seemed
meaningless; in 1973, almost every troop was removed from Vietnam; within two years,
North Vietnamese forces quickly overran the South, establishing one communist country;
made many Americans skeptical of using military solutions to solve foreign problems;
Richard Nixon: unpopular Vietnam War had led to negotiations with communist countries
supporting North Vietnam for “peace with honor”; believed we could negotiate with both
China and the USSR to play them off against each other; Nixon’s decision to go to China
was unpopular with conservatives in his own party who felt that the president was being “soft
on communism”; many Americans were stunned because they strongly disliked
Communism; opened up travel and trade with the world’s most populated country; many
American products are manufactured in China and sold in the United States; while most
Americans still feared communism, they began to hope that we could coexist)

* Supports the theme with relevant facts, examples, and details (Lyndon B. Johnson: domino
theory; Laos, Cambodia, and Thailand; Ho Chi Minh; attacked United States ships; massive
bombings; college students; “Hey, hey LBJ, how many kids did you kill today?”’; shut down
college campuses; Richard Nixon; Vietnamization; “boat people”; Richard Nixon: détente;
Henry Kissinger; first president to visit China; Mao Zedong)

* Demonstrates a logical and clear plan of organization; includes an introduction that notes
presidents often have to make tough calls and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 4. The response shows
understanding of the historical circumstances leading to Johnson’s decision to intervene in
Vietnam, the rise of opposition, and the impact of the war. While the discussion effectively
pivots from Vietnam to Nixon’s opening of China, this section lacks similar depth.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the historical
circumstances and impacts more thoroughly than the opposition to these decisions

Is both descriptive and analytical (John F. Kennedy: he learned of a secret plan of the CIA;
the plan was to train and aid Cuban rebels to overthrow the new communist dictator; the
intense fear of the spread of communism during the Cold War; the invasion was an
embarrassing failure for the young president; critics complained that the United States did
not give the air support that could have made a difference; they wondered how a small island
could so easily thwart the plan of a major superpower; after the Bay of Pigs, the relationship
between Cuba and the Soviet Union grew stronger; the Cubans allowed the Soviets to build
missile sites that could easily threaten the United States; showed the world that the United
States would stand up to communism; Lyndon B. Johnson: the United States had sent more
and more military advisors to aid the South Vietnamese against the communist North; Martin
Luther King, Jr. began to speak out against the war; he also said that poverty and economic
injustice were being ignored as the war dragged on; the 1960s generation of “hippies” viewed
the government as a war monger; laws were passed in the 1970s to limit the president’s
power to send troops to foreign countries without a formal declaration of war)

Supports the theme with relevant facts, examples, and details (John F. Kennedy: Dwight
Eisenhower; Fidel Castro; Cuba only 90 miles away from United States land; information
leaks; domino theory; Cuban missile crisis; naval blockade; Lyndon B. Johnson: powder keg;
French had occupied; 1954; Vietnamese guerillas; Dien Bien Phu; Gulf of Tonkin; biggest
conflict since World War II; United States warships; veterans were treated poorly)
Demonstrates a logical and clear plan of organization; includes an introduction that claims
foreign policies are heavily scrutinized and a conclusion that points out democracy allows
people to question presidential decisions

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the historical
circumstances that led to both decisions is well done, with rich support. The response would
have been strengthened by additional development of opposition for both selections.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

* Develops most aspects of the task in some depth for Franklin D. Roosevelt’s and Lyndon B.
Johnson’s foreign policy decisions

* s both descriptive and analytical (Franklin D. Roosevelt: Nazism was spreading like a
disease through Europe and Britain was in danger of falling; Hitler already conquered much
of the European continent; suffering from the Great Depression encouraged the policy of
isolationism; individuals opposed sending aid to Great Britain because they felt it would
unnecessarily suck them into a foreign war; lending Britain arms was our best defense; aid
was critical in Great Britain’s defense against Germany; stimulated wartime industry and
helped the United States escape the depression; Lyndon B. Johnson: one of the most hated
wars in United States history; Johnson refused to let a country fall to communism while he
was president; United States trying to contain communism since the 1940s; underestimated
the determination of the North Vietnamese; war lasted years with no real victories or gains;
televisions displayed the terror occurring in Vietnam and opposition quickly grew;
Americans were enraged by Johnson’s decision to begin bombing Cambodia; the United
States finally withdrew; there was no victory for the United States)

* Includes some relevant facts, examples, and details (Franklin D. Roosevelt: economic
turmoil; Neutrality Acts; Lend-Lease; Lyndon B. Johnson: communist North Vietnam; carpet
bombing; protestors; Vietcong; Vietnamization; great toll on the nation’s morale)

* Demonstrates a satisfactory plan of organization; includes an introduction that restates the
theme and a conclusion that briefly reviews the decisions

Conclusion: Overall, the response fits the criteria for Level 3. Good analysis appears throughout
the response. However, the groups opposing Johnson’s decision are not identified and the
response lacks specific details to support some of the generalizations.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B

second world way.
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Anchor Level 3-B

The response:

* Develops all aspects of the task with some depth for Woodrow Wilson’s and Franklin D.
Roosevelt’s foreign policy decisions

* Is more descriptive than analytical (Woodrow Wilson: felt that we should be equally
represented at Versailles; he got another of his Fourteen Points, a League of Nations, into the
Treaty; Congress felt we should return to our policy of isolationism; refused to ratify the
Treaty; the United States did not join and the League did not hold any real power; Hitler was

decided it was wrong to sit by and watch as Germany took over the European continent;
aimed to help Britain but still remain neutral; the Lend-Lease Act caused clear opposition
from the American populace that did not support helping the Allies; Roosevelt gained
Congress’s support by saying it was better for Britain to be able to keep fighting; two acts
went against neutrality and led to us making weapons in our factories)

* Includes some relevant facts, examples, and details (Woodrow Wilson: World War [; self-
determination; peacetime organization; prevent future wars; Franklin D. Roosevelt: “cash
and carry” act; Pearl Harbor; declaration of war)

* Demonstrates a satisfactory plan of organization; includes an introduction that claims the
United States had a lot of influence over foreign nations and a conclusion that states the two
decisions shaped the course of history by involving the United States in World War I1

Conclusion: Overall, the response fits the criteria for Level 3. The response presents an
insightful overview of the tasks, but would have been strengthened with additional details and
development.

easily able to seize power in Germany and start the second world war; Franklin D. Roosevelt:
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

* Develops most aspects of the task in little depth for Woodrow Wilson’s and Harry Truman’s
foreign policy decisions

* Is more descriptive than analytical (Woodrow Wilson: after World War 1, the United States
was a true world power; peace treaty had harsh terms for Germany; League’s purpose was to
prevent future world wars; many thought it would drag the United States into future wars;
instead of joining the League of Nations, the United States eventually joined the United
Nations and NATO; became involved in World War II; Harry Truman: communist North
Korea invaded South Korea; United Nations took action; United States supported the South
Koreans; North and South Korea were divided; North Korea has threatened to launch nuclear
warheads at South Korea); includes weak analysis (Harry Truman: many opposed the choice
of Truman because they believed this war was not the responsibility of the United States)

* Includes few relevant facts, examples, and details (Woodrow Wilson: neutrality; Fourteen
Points; two-thirds vote; Senate did not ratify treaty; Harry Truman: containment; spread of
communism; armistice; 38th parallel)

* Demonstrates a satisfactory plan of organization; includes an introduction that restates the
theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. The response displays an
understanding of both decisions and their long-term impacts but includes only a minimal
discussion of opposition to Wilson’s support for the Treaty of Versailles and Truman’s defense
of South Korea.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Level 2-A

The response:

Develops some aspects of the task in little depth for Lyndon B. Johnson’s and Franklin D.
Roosevelt’s foreign policy decisions

Is primarily descriptive (Lyndon B. Johnson: South Vietnam was anticommunist; need to
defend it against communist influence; United States was afraid of the domino theory, that if
one country fell to communism then all surrounding countries would follow; separated
between doves [wanted American troops to leave Vietnam] and hawks [wanted United States
to increase military force]; people saw ugly side of war on television; credibility gap between
government and citizens increased as people became more aware; Franklin D. Roosevelt:
Axis powers threatened by United States involvement; United States giving aid to their
enemy); includes faulty analysis (Lyndon B. Johnson: when Vietnam won its independence
from China, it separated into a northern country and a southern country; Johnson decided to
send troops into Vietnam so that they could take over the North)

Includes some relevant facts, examples, and details (Lyndon B. Johnson: North Vietnam was
communist; Ho Chi Minh; spraying of Agent Orange; My Lai; killing of innocent
Vietnamese; Franklin D. Roosevelt: neutrality; Allies); includes an inaccuracy (Franklin D.
Roosevelt: decision helped spark the Japanese decision to bomb Pearl Harbor)

Demonstrates a general plan of organization; includes an introduction that states foreign
policy decisions were sometimes risky and a conclusion that notes foreign policy decisions
have changed the world

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the domestic
impact including why doves opposed the Vietnam War includes some good information. The
remainder of the response is not developed and some statements lack understanding. The
discussion of Harry Truman’s decision to use the atomic bomb cannot be scored.
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Anchor Level 2-B

The response:

Develops some aspects of the task for Lyndon B. Johnson and mentions Harry Truman’s
decision to defend South Korea

Is primarily descriptive (Harry Truman: felt we owed support to South Korea to help defend
its independence; Lyndon B. Johnson: the United States was trying to stop the spread of
communism; two students kicked out of school for wearing wristbands to show support for
peace; Supreme Court’s decision allowed for them to express their perspective on the war as
long it was not putting others in danger; people who supported the troops going to Vietnam
changed their minds; War Powers Act was passed; a president has the authority to send
troops to a region for sixty days); includes faulty and weak analysis (Harry Truman: the past
United States presidents had helped build and propel the region and he felt they had a
national promise of protection to keep; the United States didn’t want enemies and no allies
when it came time for war in the United States; Lyndon B. Johnson: if after those 60 days
Congress does not declare war on that region the troops must come home; this affected
foreign policy because it was able to get the United States out of pointless wars)

Includes few relevant facts, examples, and details (Lyndon B. Johnson: containment; people
held rallies; Tinker v. Des Moines); includes inaccuracies (Harry Truman: South Korea won
its independence from North Korea; the foreign policy after this was to try and stay neutral,
Lyndon B. Johnson: more people opposed this decision than were supportive)

Demonstrates a general plan of organization; includes an introduction that defines foreign
policy as involvement in other parts of the world and a conclusion that contains faulty
analysis

Conclusion: Overall, the response fits the criteria for Level 2. The response includes almost no
correct information on the Korean War or why the Vietnam War was opposed. However, it
shows some knowledge of the historical circumstances and important impacts of the Vietnam
War.
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Anchor Level 2-C

The response:

* Minimally develops most aspects of the task for Lyndon B. Johnson’s and George W. Bush’s
foreign policy decisions

* Is primarily descriptive (Lyndon B. Johnson: stop the spread of communism by sending aid
to countries that were not yet communist; could not successfully contain communism; many
American troops died in the war and the United States made no progress; George W. Bush:
thought Iraq had weapons of mass destruction and the United States had to get rid of them;
the result was loss of a lot of life and no found nuclear weapons); includes faulty analysis
(Lyndon B. Johnson: still wanted an isolationist approach in foreign policy; George W. Bush:
Osama bin Laden was killed)

* Includes few relevant facts, examples, and details (Lyndon B. Johnson: communism was
spreading; containment; George W. Bush: September 11 attacks; al Qaeda; Middle East);
includes an inaccuracy: decisions made by presidents dealing with foreign aid

* Demonstrates a general plan of organization; includes an introduction and conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response shows
understanding of the containment policy in Vietnam but is overly repetitious. An understanding
of the reasons for the invasion of Iraq is shown but the response does not adequately discuss the
reasons for opposition to both decisions.
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task for Franklin D. Roosevelt’s and Lyndon B.
Johnson’s foreign policy decisions

e Is descriptive (Franklin D. Roosevelt: wanted United States to remain neutral; thought this
would bring us into another war; Roosevelt sent Great Britain supplies because we were
allies; we were not fighting in the war; by sending Great Britain supplies we became enemies
with the Axis powers; Lyndon B. Johnson: sent troops to help stop the spread of
communism)

* Includes few relevant facts, examples, or details (Lyndon B. Johnson: containment;
communism in North Vietnam); includes an inaccuracy: (Lyndon B. Johnson: People thought
if President Johnson would have not sent troops to South Vietnam the war wouldn’t have
started)

* Demonstrates a general plan of organization; includes an introduction that identifies the
president as commander in chief and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response includes a few
general ideas about each presidential decision but fails to expand on any of them.
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Anchor Level 1-B

The response:

* Minimally develops some aspects of the task for Woodrow Wilson

* Is descriptive (Woodrow Wilson: this treaty was created after World War [; many Germans
were upset by it though, and turned on the countries that ratified it; this caused World War II)

* Includes no additional relevant facts, examples, or details

* Demonstrates a general plan of organization; includes an introduction and conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 1. Although the response shows
some knowledge of the Versailles Treaty, it fails to demonstrate any understanding of
McKinley’s decision to annex the Philippines.
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E

Practice Paper A — Score Level 4

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing James K.
Polk’s decision to send troops to the Rio Grande more thoroughly than Lyndon B. Johnson’s
decision to send combat troops to South Vietnam

* s both descriptive and analytical (James K. Polk: wanted to achieve Manifest Destiny by
annexing Mexican territory; provoked war with Mexico by sending Zachary Taylor to the
disputed territory by the Rio Grande; Polk declared “American blood has been shed on
American soil” to convince Congress to declare war against Mexico; Abraham Lincoln
opposed this decision as unjust, demanding to know where Mexico had started the war;
Southern plot to expand slavery; the issue of slavery had resurfaced over the question of
whether the Mexican Cession would be slave or free territory; this foreign policy decision
heightened sectionalism in the United States and brought the nation closer to civil war;
Lyndon B. Johnson: wanted to continue to be involved in the Vietnam War to contain
communism; the United States never officially declared war on North Vietnam; President
Johnson enlarged the draft to increase troops in South Vietnam; opposed by the
counterculture, young “flower children” of the 1960s who believed in peace and who did not
want to be forced to fight; Johnson’s Great Society programs suffered as money went to the
unpopular war; Democratic candidates split over the war, giving the election to conservative
Richard Nixon)

* Supports the theme with relevant facts, examples, and details (James K. Polk: John Slidell;
Whigs; “spot resolutions”; Wilmot Proviso; Compromise of 1850; California as a free state;
stop slave trade in Washington, D.C.; strengthened the Fugitive Slave Act; Lyndon B.
Johnson: General Westmoreland; Tet Offensive; sneak attack on South Vietnam; “blank
check”; Gulf of Tonkin Resolution; “make love, not war”’; War on Poverty; declined his
reelection nomination)

* Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that restate the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response includes a strong
array of people and events in its discussion of Polk and the Mexican War. The discussion of
Lyndon B. Johnson and Vietnam lacks similar development and analysis.
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Practice Paper B—Score Level 3

The response:

* Develops most aspects of the task in some depth for Woodrow Wilson’s and Lyndon B.
Johnson’s foreign policy decisions

* Is both descriptive and analytical (Woodrow Wilson: fought hard for the treaty because it
would create the League of Nations; Congress opposed the idea of League; if one nation was
aggressive toward another, the United States would be forced to fight in another world war;
Congress pressed keeping out of foreign affairs; League was formed in Europe, but without
the United States it was not able to prevent World War 1I; Lyndon B. Johnson: United States
was trying to stop the spread of communism; North Vietnam attacked the South hoping to
make it communist; brutality from our enemy and our soldiers; the public began to oppose
the draft; American soldiers were destroying villages full of innocent people; young people
refused to turn up for duty, burned draft cards, refused to cooperate)

* Includes some relevant facts, examples, and details (Woodrow Wilson: World War I;
peacekeeping organization; President Washington; Farewell Address; Lyndon B. Johnson:
Cold War; North Korea; commander in chief; TV news stations; real clips; My Lai; antiwar
rebellion)

* Demonstrates a satisfactory plan of organization; includes an introduction that states foreign
policy decisions are difficult and often opposed and a conclusion that notes the president
needs support from Congress and the public

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of President
Wilson’s support for the Treaty of Versailles is brief and would benefit from providing stronger
historical circumstances. The response does a good job with opposition to the Vietnam War, but
could be strengthened by including a broader discussion of the impact of the Vietnam War.
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Practice Paper C—Score Level 1

The response:

Minimally develops some aspects of the task for Harry Truman’s and Lyndon B. Johnson’s
foreign policy decisions

Is descriptive (Harry Truman: North Korea wanted South Korea to become communist;
United States defended South Korea; North Korea and South Korea separated; Lyndon B.
Johnson: North Vietnam was trying to force South Vietnam to join communism; war made
the United States realize they cannot contain communism and should stop trying); includes
faulty analysis (Harry Truman: the United States created a new law in which the president
could only use military troops for 60 days unless Congress extends it; this was set up because
the troops were used for a longer time than expected)

Includes few relevant facts, examples, or details (Harry Truman: containment; 38th parallel;
Lyndon B. Johnson: contain communism)

Demonstrates a general plan of organization; includes an introduction that restates the theme
and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response shows similarities
between the two presidential foreign policy decisions but fails to include separate and distinct
information for each decision.
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Practice Paper D—Score Level 3

The response:

* Develops most aspects of the task in some depth for Lyndon B. Johnson’s and George W.
Bush’s foreign policy decisions

* Is more descriptive than analytical (Lyndon B. Johnson: war against communism; Vietnam
civilians dying; antiwar protests; failed attempt to stop communism; George W. Bush: the
United States was attacked; terrorist group; physical loss was tremendous; fear in the
aftermath changed the United States; manipulated America’s fear, lust for revenge, and lack
of information to get support to invade Iraq; educated Americans protested the war in Iraq;
wounded and maimed tens of thousands of American soldiers; still fighting in Afghanistan,
the longest war in American history)

* Includes some relevant facts, examples, and details (Lyndon B. Johnson: French lost control;
civil war; invisible enemy; land unknown; PTSD; George W. Bush: al Qaeda; CIA; weapons

of mass destruction; Saddam Hussein; Osama bin Laden); includes an inaccuracy (Lyndon B.

Johnson: after the United States sent troops, the French fled)
* Demonstrates a satisfactory plan of organization; includes an introduction and conclusion
that restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response shows a good
understanding of the presidential decision by George W. Bush but lacks depth and development
in its treatment of the historical circumstances and opposition concerning President Johnson’s
decision to send combat troops to South Vietnam.
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Practice Paper E—Score Level 2

The response:

* Develops some aspects of the task in some depth for Lyndon B. Johnson’s foreign policy
decision and mentions George W. Bush’s decision to send troops to Iraq.

* Is primarily descriptive (Lyndon B. Johnson: America’s first “living room war”; hard for
American soldiers to tell the enemy from civilians; many innocent lives were taken in the
process; plan was originally to contain communism from spreading in Vietnam; South
Vietnam’s government began to collapse; Americans questioned purpose of the war; images
revealed on television; began to stir a credibility gap between the people and the government;
veterans suffer from post-traumatic stress disorder; George W. Bush: the Obama
administration has slowly removed troops; damage done is permanent and Iraq has a lot to
recover from); includes weak analysis (George W. Bush: President Bush’s intentions were to
prevent Iraq and Iran from going to nuclear war)

* Includes few relevant facts, examples, and details (Lyndon B. Johnson: doves; Ho Chi Minh;
corrupt leadership)

* Demonstrates a general plan of organization; includes an introduction that suggests the
president should make decisions based on information and good judgment and a conclusion
that reiterates the negative and lasting effects of the decisions made by Presidents Johnson
and Bush

Conclusion: Overall, the response fits the criteria for Level 2. All parts of the task for Lyndon B.
Johnson’s decision to send combat troops to South Vietnam are addressed and the discussion
about opposition to the war is especially informative, although the historical circumstances
receive minimal coverage. The discussion of George W. Bush’s decision to invade Iraq is
incomplete and lacks understanding.

U.S. Hist. & Gov. Rating Guide - Aug. *15 [63] Vol. 1



United States History and Government Specifications
August 2015

Part I
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History 431273;13123;54;64;74194314?;2535 27, 31,

2—World History 23, 36, 37, 38, 45
3—Geography 1,13, 40, 41, 49
4—Economics 2,18, 20, 28, 29, 30, 46

5—Civics, Citizenship, and Government | 3, 5, 6, 8, 9, 10, 14, 24, 26, 39

Parts IT and III by Theme and Standard

Theme STANDARDS
Standards 1, 2, 3, 4, and 5:
_ Foreign Policy; Presidential | United States and New York
Thematic Essay Decisions and Actions; History; World History;
Places and Regions Geography; Economics;
Civics, Citizenship, and
Government
Individuals, Groups, Standards 1, 4, and 5: United
Institutions; Citizenship; States and New York History;
Document-based Essay | Civic Values; Diversity; Economics; Civics,
Reform Movements; Citizenship, and Government
Economic Systems

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2015
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http:/www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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