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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

 Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
August 2014

Theme: Technology
Throughout United States history, technological developments have played an important role in
transforming American society. These developments have had both positive and negative effects
on the United States and on American society

Task: Choose two technological developments that have transformed American society and for each

* Describe the change brought about by the technological development
* Discuss the positive and/or negative effects this technological development has had on the
United States and/or on American society

You may use any technological development that has transformed American life. Some suggestions
you might wish to consider include:

Cotton gin—plantation economy (1793—-1860)

Railroads—Ilocal and national markets (1830—1900)

Steel plow—farming on the Great Plains (1860—1940)
Elevators—urbanization (1890—present)

Automobile—population distribution (1920-1980)

Nuclear energy—practical or military applications (1940—present)
Television—political campaigns (1960—present)

You are not limited to these suggestions.

Scoring Notes:

1. This thematic essay has a minimum of six components (discussing the change brought about by each of
two technological developments and at least two positive and/or negative effects each technological
development has had on the United States and/or on American society).

2. The change and/or effects brought about by the technological development may be similar for each
technological development as long as separate and distinct details are included for each development.

3. The change and/or effects brought about by the technological development may be immediate or long
term.

4. The effects for each technological development may be both positive, both negative, or one of each.

5. The response need not specifically state whether the effects of the technology were positive or negative
as long as it is implied in the discussion.

6. The area transformed by the technological development may be different from the suggestions listed,
e.g., the use of the assembly line in the mass production of automobiles.

7. Undue weight should not be given to inaccuracies involving the dates of inventions or the time periods
in which they were used. The dates provided in the suggestions are meant to assist students and apply
only to the suggested area that was affected by the technological development.

8. In the discussion of the technological developments, the effects do not have to relate directly to the
change discussed in the response, e.g., change for railroads: railroads replaced horses and wagons for
coast-to-coast travel; effects for railroads: railroads affected society by exploiting immigrant workers
and threatening Native American culture.

9. As is the case with many historical topics, whether the effects of the technology are positive or negative
may be discussed from a variety of perspectives as long as the position taken is supported with accurate
historical facts and examples.
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Score of 5:

* Thoroughly develops all aspects of the task evenly and in depth by discussing the change brought
about by each of two technological developments and the positive and/or negative effects each
technological development has had on the United States and/or on American society

* Is more analytical than descriptive (analyzes, evaluates, and/or creates™* information), e.g., cotton
gin: connects the increased efficiency in separating the seeds from raw cotton to the greater
profitability of cotton, a flourishing plantation economy in the South, the growth of a thriving
textile industry in the North, and profitable European trade, thus entrenching slavery as an
economic and social institution that escalated sectional tensions; automobile.: connects the
replacement of horse-powered travel by a motorized, efficient means of personal transportation to
changes in population distribution as Americans migrated from dense urban areas to sprawling
suburbs, resulting in burgeoning highways, decaying inner cities, and businesses that catered to a
new automobile culture

* Richly supports the theme with relevant facts, examples, and details, e.g., cotton gin: decline in
slavery before 1793; Eli Whitney; cash crop; “King Cotton”; cotton as largest export; New England
mills; Lowell, Massachusetts; England; peculiar institution; slave trade; splitting of families; slave
codes; westward expansion of slavery; Missouri Compromise; abolitionists; secession; Civil War;
automobile: Henry Ford; Model T; assembly line; installment buying; Interstate Highway Act;
bedroom communities; Levittown; white flight; loss of city tax base; spin-off industries; tourism,;
shopping malls; gasoline stations; drive-ins; central school districts

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

* Develops all aspects of the task but may do so somewhat unevenly by discussing one technological
development more thoroughly than the other or by discussing one aspect of the task less
thoroughly than the other aspects

* Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
cotton gin: discusses how the cotton gin’s faster separation of seeds made cotton more profitable,
creating a growing plantation economy dependent on slave labor, advancing the textile industry in
the North, expanding slavery, and increasing sectional tensions; automobile: discusses how the
automobile made personal travel more efficient and affordable, thus encouraging migration from
cities to suburbs and sparking economic growth

* Supports the theme with relevant facts, examples, and details

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 3:
* Develops all aspects of the task in little depth or develops at least four aspects of the task in some
depth

* Is more descriptive than analytical (applies, may analyze and/or evaluates information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Note: If the discussion of the task for one technological development has been thoroughly developed

evenly and in depth and if the response meets most of the other Level 5 criteria, the overall
response may be a Level 3 paper.
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Score of 2:

Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

Is primarily descriptive; may include faulty, weak, or isolated application or analysis

Includes few relevant facts, examples, and details; may include some inaccuracies
Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

Minimally develops some aspects of the task

Is descriptive; may lack understanding, application, or analysis

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing a change brought
about by the cotton gin and railroads as well as the effects of each on the United States

* Is more analytical than descriptive (cotton gin. prior to 1793, the process of growing and sorting
cotton was an extremely tedious and time-consuming task; the cotton gin sparked a fire in the
pocket of plantation owners, who began to realize they could further increase their earnings and
output by bringing in more and more slaves; many northerners hoped that slavery would die out
because the Constitution called for the eventual end of the overseas slave trade; it led to higher
numbers of Africans and African slaves from the Caribbean Islands being sold into slavery; slavery
became the most significant difference between the North and South; the huge amount of cotton
from southern plantations spurred a lucrative textile industry in New England; the cotton gin
helped to make the South more agricultural and the North more industrial; railroads: the creation
and implementation of railroads in the United States forever altered the landscape and makeup of
our country; these people would likely never see their East Coast friends and family again, as the
trip back was just too long and exhausting; creation of the transcontinental railroad allowed for
travel between the longitudinal extremes of our majestic country; spurred a rise in agricultural
output from the vast plains; kept isolated farmers connected to the civilization and culture of the
East; western rail lines were constructed on the backs of Chinese immigrants who were willing to
take on any job, no matter how dangerous or low-paying; no regard for the safety of workers who
were seen as expendable)

* Richly supports the theme with relevant facts, examples, and details (cotton gin: remove any seeds
or dirt; separating up to 50 pounds of cotton a day; Three-fifths Compromise; northern shipping
lines; railroads: Oregon Trail; merging of the Central and Pacific lines; creation of four time
zones; wheat and corn; breadbasket; manufactured goods; newspapers and mail; San Francisco)

* Demonstrates a logical and clear plan of organization; includes an introduction that observes that
the cotton gin and railroads revolutionized American society and a conclusion that calls for our
government to fund education so that future technological innovation can match earlier efforts

Conclusion: Overall, the response fits the criteria for Level 5. The response includes a cohesive
discussion with strong analytic statements indicating a deep understanding of the social and economic
effects of the cotton gin and railroads.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

U.S. Hist. & Gov. Rating Guide — Aug. ’14 [12] Vol. 1



Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing a change brought
about by railroads and nuclear energy as well as the effects of each on the United States

Is more analytical than descriptive (railroads: with the fulfillment of Manifest Destiny, the citizens
of the United States needed a faster way to move from coast to coast to replace the torturous, long,
and expensive overland wagon routes or dangerous sea voyages; the first transcontinental railroad
allowed for people and goods to move across the continent in a matter of days instead of what
would have taken months; Chicago went from a sleepy town to a major city when rail lines
connected it to farms, ranches, and mines throughout the West; immigrants were exploited,
working long hours in dangerous conditions; Chinese were mistreated; nuclear energy: during
most of the 20th century, electricity was generated by burning dirty fossil fuels like coal and oil;
nuclear energy was developed as a cleaner form of fuel for the country; the major benefit of
nuclear energy for the world as a whole is that it does not release greenhouse gases like fossil fuels
do; scientists have linked emissions from conventional power plants to changes in ocean
temperatures and shrinking polar ice caps; ominous threat of a nuclear meltdown that would release
deadly radiation to its surroundings; problem of handling waste materials which remain deadly for
a long time; debate over nuclear power plants is about choosing between global warming and
radioactive disasters)

Richly supports the theme with relevant facts, examples, and details (railroads: farm products from
California; manufactured goods from the East; coal and iron ore; Irish immigrants; extreme
prejudice; Chinese Exclusion Act; nuclear energy: fission in atoms; uranium; fracking and
transport of oil; nuclear accident in Japan; tsunami; Chernobyl disaster); includes a minor
inaccuracy (railroads: use of dynamite to clear railroad paths)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that restate the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response effectively analyzes the
changes brought about by each technological development. It conveys clear understanding of the
profound effects of railroads and the difficult environmental issues surrounding the use of nuclear
energy.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

* Develops all aspects of the task for the cotton gin and railroad

* s both descriptive and analytical (cotfon gin: when the cotton gin was developed by Eli Whitney,
the processing of cotton became much easier and quicker for workers to do; since more cotton
could be processed, the plantation owner could increase acreage used for cotton production and
greatly increase profits; the natural environment thus suffered man’s overuse of the terrain as
cotton depleted the soil’s nutrients; southern growers pushed westward to find new land for
growing cotton; even more than the need for land was a need for more laborers; if a slave dared to
try to run away, he received cruel punishment; families of slaves were often broken up as owners
could buy and sell their children; railroads: transportation for people was by horse and wagon over
rough roads; water transportation was much faster and was the only good way to move bulk goods;
railroads helped ease the transportation of goods from farms to the eastern cities and for export to
European lands; allowed for inland development of cities and the settlement of the American West;
the iron industry soared as steel was used for laying down tracks and making trains; thousands of
jobs opened up for miners, factory workers, builders, and managers; farmers created their own
party due to their belief that the current political parties did not care enough for the agrarian
problems of the farmers, especially their mistreatment by railroads and banks; the new Populist
Party was of the farmers, by the farmers, and for the farmers)

* Supports the theme with relevant facts, examples, and details (cotfon gin: forced servitude; top of
the export market; Trail of Tears; preventing emancipation; limited rights; railroads: speeding up
travel times; coal; iron horses; excessively charging farmers; Interstate Commerce Commission)

* Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme
and a conclusion that is slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response shows good knowledge of
the effects of the cotton gin and railroad; however, the discussion lacks the depth of analysis found in a
higher level paper.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing the cotton gin more
thoroughly than railroads

* Is both descriptive and analytical (cotton gin: produced a mechanism that boosted cotton
production to an unimaginable output; farmers could separate the seeds from the raw cotton plant
and have it on its way to be manufactured into cloth much quicker; the shipping industry behind
selling enslaved Africans also flourished; the horrifying slave trade from the coast of Africa was
the worst chapter in our history; plantation owners bought and sold people like cattle at auctions;
land-hungry planters, wanting more and more land for cotton, pushed the Cherokee and other tribes
further west; railroads: development of the steam engine and railroad made shipping goods much
faster, as well as cheaper; products, such as grain and corn, could get from Midwestern farms to
crowded eastern cities in a fraction of the time; the railroad fulfilled the push for westward
expansion and the goals of Manifest Destiny; made a huge difference in travel time; farmers
depended on the railroad to ship their goods to worldwide markets; the railroad took over the
hunting grounds of the Native American people of the Plains)

* Supports the theme with relevant facts, examples, and details (cotton gin: Eli Whitney; families
were split; children taken; pick cotton for hours; thousands of Cherokee died; Trail of Tears;
railroads: grain and corn; crowded eastern cities; transcontinental railroad; land grants; Chicago;
St. Louis; buftalo)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that restate the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates knowledge
of the change brought about by the cotton gin. It includes a good discussion of the effects of the cotton
gin on the slave trade and western expansion. However, the discussion of the effects of the railroad is
somewhat less complete.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

Develops all aspects of the task for the automobile and television but does so somewhat
unevenly by discussing the automobile less thoroughly than television

Is both descriptive and analytical (automobile: Henry Ford developed the assembly line;
many blue-collar Americans could afford automobiles; the rise of suburbs was directly
caused by the automobile; people with city jobs can now live the American dream of homes
with green lawns and new schools; the loss of population led to the loss of businesses and tax
money, causing cities to deteriorate over the years; television: in the days before television,
candidates took “whistle stop” tours by train or made speeches in town squares or on radio;
Nixon was heavy favorite to win due to greater experience as Vice President under
Eisenhower; Kennedy’s charm and youthful appearance on television in comparison to
Nixon’s angry look is one of the primary reasons that Kennedy was able to win the election;
more Americans are becoming aware of politics and can be more informed because debates
and analysis are one click away; wealthy special interest groups fund attack ads that are
repeated over and over on television and can influence public opinion)

Supports the theme with relevant facts, examples, and details (automobile: late 1800s;
commute to work; overpopulated cities; suburbanization; television. puts an emphasis on
appearing confident and trustworthy; Romney’s remark about the bottom 47%); includes a
minor inaccuracy (television: invention of television in the 1960s)

Demonstrates a logical and clear plan of organization; includes a general introduction and a
brief conclusion

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of how the
television transformed American society includes greater analysis and detail than that of the
automobile. A good understanding of the impact of television on political campaigns and of the
changes experienced by cities with the widespread use of automobiles is demonstrated.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

* Develops most aspects of the task in some depth for the cotton gin and television

* Is more descriptive than analytical (cotton gin: the cotton gin decreased the amount of time it
would take for cotton seeds to be removed from the cotton because rather than being done by
hand it was done by machine; plantation owners recognized they could expand their
plantations to grow more cotton and ultimately earn a larger profit; with the growth of the
plantations, the demand for more slaves grew; slavery viewed as necessary for the
agriculturally based South; the debate over whether or not slavery should be allowed to
spread westward or abolished led to the growing division between the North and the South;
television: helped increase social and political conflict during the Vietnam War; Vietnam
War became known as the “living room” war because American citizens would watch on
their TVs; the credibility gap was the difference between what the American president,
Johnson, was telling the people about the war compared to the relentless brutality they were
viewing on their televisions; increased desire to remove United States military forces from
Vietnam; allowed information to spread more quickly and efficiently to a wider variety of
audiences)

* Includes some relevant facts, examples, and details (cotton gin: Eli Whitney; Abraham
Lincoln; South seceded from the Union; television: containment; Vietnam a civil war;
distrust in the president)

* Demonstrates a satisfactory plan of organization; includes an introduction that mentions
points to be covered in the essay and a conclusion that restates the effects of each invention

Conclusion: Overall, the response fits the criteria for Level 3. The response shows a good
understanding of the changes and effects of the cotton gin. The discussion of television
demonstrates knowledge about the change it brought about and its impact on the presidency and
the Vietnam War, but lacks development.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Level 3-B

The response:

* Develops all aspects of the task for railroads and some aspects in little depth for television

* Is more descriptive than analytical (railroads: provided a faster means of transportation; folks were
able to travel across the country to visit a relative more quickly than they would on a horse and
wagon; the development of the railroad offered Irish and Chinese immigrants opportunities to
work, even though it was dangerous; made it easier to transport commodities such as beef, wheat,
and corn to the East and household items to the farms which helped spark national markets;
television: if it were not for television, John Kennedy would probably not have won his campaign
for the presidency; television demonstrated Kennedy’s charismatic and genuine personality while
his opponent was seen as an unpleasant looking man, who was unable to connect to the audience;
the brutalities and horrifying images of the Vietnam War shown on TV impacted the American
people in the sense that they lost faith and respect in the federal government; the American people
could not believe that innocent people of Vietnam were being massacred simply because we
thought they were communist)

* Includes some relevant facts, examples, and details (railroads: Civil War era; President Abraham
Lincoln, transcontinental railroad; Union troops; transport ammunition; military aid; expansion to
the West; television: news; commercials; entertainment opportunities; 7he Brady Bunch)

* Demonstrates a general plan of organization; includes an introduction that establishes the topics to
be discussed and a conclusion that recaps the points made in the essay

Conclusion: Overall, the response fits the criteria for Level 3. The response addresses several
important effects of railroads and television and includes a few analytic statements. However, further
development would have strengthened the discussion of those effects. The change caused by television
1s omitted.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

* Develops most aspects of the task in some depth for railroads and television

¢ Is more descriptive than analytical (railroads: this new invention provided transportation of
both people and goods; greatly promoted trade and augmented the size of United States
industry; thousands of people were able to find jobs in both constructing the railroad tracks
as well as working for the companies when the construction was finished; since crops could
be easily transported, farmers began growing surpluses of their crops, making food cheaper
for consumers; steel companies manufactured the materials needed to create and operate the
trains; television. available to keep Americans updated on worldwide news and warn citizens
in case of an emergency; delivered news much more quickly than the newspapers, and unlike
the radio, gave visual aid; Americans were able to see all the violence and dangers of the war
in the comfort of their own home; presidential speeches could now be broadcast live for all
citizens to see)

* Includes some relevant facts, examples, and details (felevision: Cold War; Vietnam War;
entertainment; advertising); includes a minor inaccuracy (television. invention of television
in the 1960s)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion
stating that railroads and television positively affected the country

Conclusion: Overall, the response fits the criteria for Level 3. The focus of the response is on the
effects of railroads and television on American society. A few well-placed analytical statements
enhance the discussion; however, they lack supporting details and explanations. The change
brought about by railroads is not addressed and the change from radio to television is mentioned,
but not developed.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Paper — Thematic Essay—Level 2 — A

Anchor Level 2-A

The response:

* Develops some aspects of the task in some depth for the cotton gin and in little depth for
television

* Is primarily descriptive (cotton gin: more efficient than a human at pulling apart the fibers
from cotton; more workers needed meant an increase in slave labor; more Africans were
stolen from their homeland and brought to America to work as slaves; with more slaves came
more of an acceptance of slavery being normal in the South; more trade in the United States
and between the United States and foreign countries because everyone wanted cotton:
television: people not only got to watch entertainment on TV, but also got to watch the
presidential debates in addition to listening to them; in the first televised presidential debate
those who watched it said Kennedy had won but those who listened said the other candidate
won)

* Includes few relevant facts, examples, and details (cotton gin: Eli Whitney; television:
Kennedy, young and charismatic)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response shows a general
understanding of the task. The strength of the discussion is on the effects of the cotton gin. The
discussion of television lacks details and explanations.

U.S. Hist. & Gov. Rating Guide — Aug. ’14 [35] Vol. 1



Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Level 2-B

The response:

* Develops some aspects of the task in some depth for the automobile and television

e Is primarily descriptive (automobile; due to Henry Ford’s assembly line and affordable Model-T
automobile, many Americans were able to buy cars; transportation to and from cities became
efficient and much faster; moving to the suburbs where they could easily commute back and forth
to their jobs; television: the viewing of campaigns has taken a shift from being on the radio or seen
on the spot to being televised nationally, where no one could miss; society now pays more attention
to one’s look than one’s ability to make the decisions necessary to run a country; it was thought by
those who saw it on the television that Kennedy had won, but those who heard it on the radio
believed that Nixon was the winner); includes faulty analysis (automobile: the introduction of the
automobile was able to alleviate the tensions building as slums and dirtiness increased; although
these problems still existed, with the use of automobiles and the spread of populations to the
outskirts of cities and the suburbs, they existed in a much more minimal scale than before)

* Includes few relevant facts, examples, and details (automobile: Roaring Twenties; demographic
shift; television: Nixon-Kennedy debate); includes an inaccuracy (automobile: overcrowding in the
cities decreased)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that over-
generalize the effects

Conclusion: Overall, the response fits the criteria for Level 2. Although the response shows
knowledge of the changes brought about by the automobile and television, it fails to address a second
effect for television, and the second effect for the automobile is faulty.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Paper — Thematic Essay—Level 2 — C

also

Anchor Level 2-C

The response:

Conclusion: Overall, the response fits the criteria for Level 2. The response addresses most aspects of
the task in a clear but cursory way. Although several effects for the railroad are mentioned, the change
brought about is not.

Minimally develops most aspects of the task for the cotton gin and railroads

Is primarily descriptive (cotton gin: the cotton gin picked the seeds out of the cotton; more cotton
was traded and used throughout the United States and other parts of the world; due to the cotton
boom, more slaves were needed on the plantations; railroads: encouraged Americans to move out
west because it was quicker than ever to relocate and settle down; farmers were overcharged to
ship their goods to market; the Native Americans were pushed off their land for the railroad to be
built; the buffalo, Native American food source, was killed)

Includes few relevant facts, examples, and details (cotton gin: cotton sales went up; railroads: built
in the 1830s by Irish immigrants); includes some inaccuracies (cotfon gin: cotton could be
harvested faster; railroads: Chinese immigrants in 1830s

Demonstrates a general plan of organization; includes an introduction and a conclusion that restate
the theme
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Paper — Thematic Essay—Level 1 — A

Anchor Level 1-A

The response:

* Minimally develops some aspects of the task for television and the automobile

* s descriptive (felevision: instead of the radio or newspaper, it was much easier to see and get
all your information from a television screen; commercials and advertisements can persuade
you to buy their product; automobile: no more horses walking to where people needed to go)

* Includes few relevant facts, examples, or details (automobile: easier way for transportation);
includes an inaccuracy (automobile: automobile introduced in 1920s by Henry Ford)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response briefly states a
change brought about by each technological development but fails to discuss the effects of the
developments in any meaningful way.
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Anchor Paper — Thematic Essay—Level 1 — B
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Anchor Paper — Thematic Essay—Level 1 — B

and PrOSPLY.

Anchor Level 1-B

The response:

* Minimally develops an aspect of the task for nuclear power

* s descriptive (nuclear power: in the mid-1940s, the United States dropped the atomic bomb on
both Hiroshima and Nagasaki, putting an end to the war with Japan); lacks understanding (nuclear
power: the United States made an executive decision not to use nuclear weapons again)

* Includes few relevant facts, examples, or details (nuclear power: World War II; win the war;
horrible, tragic effects)

* Demonstrates a general plan of organization; includes an introduction and a conclusion stating that
technology advances society

Conclusion: Overall, the response fits the criteria for Level 1. The response recognizes the importance
of the atomic bomb in ending war with Japan. The discussion of buying on credit shows some
knowledge of history, but it does not refer to a technological development and cannot receive credit.
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A

and hurt sncirtnd
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Thematic Essay—Practice Paper — B

U.S. Hist. & Gov. Rating Guide — Aug. ’14 [48] Vol. 1



Thematic Essay—Practice Paper — B

do the sawme
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E

Practice Paper A—Score Level 5

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing a change brought
about by the cotton gin and the automobile as well as the effects of each on the United States

* Is more analytical than descriptive (cotton gin: a simple device, it separated the sticky cotton seeds
from the cotton fiber, making a faster and more profitable way to process cotton; southern growers
increased the size of their plantations and dedicated more of their land to cotton; by the mid-19th
century, “King Cotton” easily led all other United States exports; towns like Lowell,
Massachusetts, quickly became dependent on the South’s cash crop; led to the expansion of
slavery; southern planters believed they could not get along without the institution of slavery; some
Americans began to see slavery as a violation of simple human rights; caused desire for more
fertile land to plant more and more cotton; automobile. the assembly line revolutionized not only
the mass production of automobiles but also countless other consumer goods; Model T’s in the
1920s were affordable for average Americans; automobile industry gave thousands of blue-collar
workers in the Midwest a chance at the American dream; hundreds of spin-off industries followed
the rise of the automobile and established the American “car culture”; emissions would become the
greatest source of air pollution, leaving cities like Los Angeles in a haze of smog and aggravating
health issues; the carbon emissions of millions of automobiles are one cause of the breakdown of
the ozone layer and have contributed to global warming)

* Richly supports the theme with relevant facts, examples, and details (cotton gin: exported to
England and France; textile factories; slave auctions; human bondage; sectionalism; Louisiana
Purchase; Mexican Cession; Civil War; automobile; Henry Ford; Eli Whitney; interchangeable
parts; gas stations; expanding network of better roads; drive-in movies; shopping malls; asthma)

* Demonstrates a logical and clear plan of organization; includes an introduction that mentions the
main points to be discussed and a brief conclusion that notes technological developments often
have unexpected effects

Conclusion: Overall, the response fits the criteria for Level 5. The response effectively discusses the
key changes brought about by these technological developments and examines the significant, long-
term impacts of both with numerous examples and analysis.
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Practice Paper B—Score Level 3

The response:

* Develops most aspects of the task in some depth for the cotton gin and automobile

* Is more descriptive than analytical (cotfon gin: the cotton gin, created by Eli Whitney, made
processing of cotton much faster; there was a demand for more labor which was filled by using
slaves; the South became dependent on a one-crop economy; the South’s growth in cotton also
helped the textile industries grow in both the North and Great Britain; slavery, however, would
soon divide the nation, with the North trying to stop the spread of slavery and the South wanting to
expand slavery into new American territories; automobile: automobiles became especially popular
during post-World War II; the availability of cars led to many moving to the suburbs; people in the
suburbs could now drive to work and not feel the necessity to live near their job; former city people
could own their own little outdoor space and house; automobiles made Americans very dependent
on overseas oil; there was a fuel shortage in the United States when OPEC refused to sell oil to any
country supporting Israel; the United States would continue to get involved in Middle East
countries because the United States wants to protect its oil supply)

* Includes some relevant facts, examples, and details (cotton gin: “King Cotton”; automobile:
Levittown on Long Island; model for other suburban communities; Interstate Highway Act; Yom
Kippur War; raised their prices by 400%)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. Despite the brevity of this response, key
ideas on the effects are presented in some depth. However, the description of the changes brought
about by the cotton gin and the automobile are minimal.

Practice Paper C—Score Level 2

The response:

* Minimally develops some aspects of the task for elevators and the automobile

* [s primarily descriptive (elevators.: people would have to walk up many flights to get where they
wanted to go; American buildings were not able to be built very high because there would be too
many flights of stairs; automobile: with the invention of the automobile, people were able to travel
faster; since the traffic light was not yet invented, there were many accidents, which led to a lot of
deaths); includes weak application (automobile: traveling by railroad could take days to reach your
destination)

* Includes few relevant facts or details (elevators: buildings grew taller; automobile: invention of
seatbelts; invention of drive-in movies); includes an inaccuracy (automobile: invention of diners
and the radio after the automobile)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate
the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response addresses the change to
American society as a result of the elevator. The development of the effects of these technologies is
focused on very basic elements, but is somewhat awkward as it is intermingled with several
digressions.
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Practice Paper D—Score Level 3

The response:

* Develops all aspects of the task for the automobile and television

* Is more descriptive than analytical (automobile: at first cars were built one at a time; Ford utilized
a process known as the assembly line to develop products quickly; through this process,
automobiles were sold at inexpensive prices to allow more Americans the ability to purchase;
Americans were able to move from the cities to the suburbs; movement became known as
suburbanization; Americans were able to commute between their homes and where they worked;
families were now able to drive to vacation spots instead of using trains or buses; felevision: before
television, Americans would gather around their radios to listen to the news, soap operas,
comedies; Americans were now able to both listen and watch some of the shows they loved;
television appearances became a popular way to persuade voters to vote for you; John F. Kennedy
was known for his impressive appearances that helped to win him his presidency; through
television, Americans were able to witness the brutality of war; Americans began to lose faith in
both their president and the war; television increased Johnson’s credibility gap)

* Includes some relevant facts, examples, and details (automobile: buying on credit; affordable
housing; television: Vietnam War; President Johnson; Viet Cong fighting back heavily; vital source
of information); includes some minor inaccuracies (automobile: first created by Henry Ford before
1910; television: television was developed in the 1960s)

* Demonstrates a satisfactory plan of organization; includes an introduction and conclusion that
claim that both the automobile and television have led to positive changes

Conclusion: Overall, the response fits the criteria for Level 3. The response effectively discusses the
change brought by television and its effects on American society in the 1960s. The discussion of the
automobile would have benefited from further development.
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Practice Paper E—Score Level 4

The response:

* Develops all aspects of the task for television and nuclear energy

* s both descriptive and analytical (felevision: Americans had grown accustomed to listening to the
president on radio, but now they could see him speak; by the mid-20th century, a television was in
most households; had an unexpected effect on the election between John F. Kennedy and Richard
Nixon; candidates debated with each other on television which brought them into people’s homes;
Kennedy was more camera-ready and many Americans cast their votes based on appearance;
people saw that McCarthy was an aggressive and mean man; McCarthyism lost support, especially
when viewers saw him target members of the army who had recently fought in World War II;
nuclear energy: led to the development of the atomic bomb; much more powerful than regular
bombs used in World War II; American soldiers had not been able to get Japan to surrender
unconditionally; after the second bomb was dropped, Japan surrendered unconditionally and World
War Il was put to an end; an estimated one million American lives would have been lost if the
United States chose to invade Japan; much more damage was caused by the atomic bomb than if
conventional weapons had been used; nuclear energy also led to an arms race between the United
States and the Soviet Union during the Cold War; this possibility became even more real after spy
planes saw Soviet missiles being built in Cuba, 90 miles away; today we still worry about nations
and terrorists getting and using nuclear weapons against us)

* Supports the theme with relevant facts, examples, and details (felevision: Nixon looked nervous;
people feared the spread of communism; accused many government officials; nuclear energy:
Manhattan Project; President Truman; fallout shelters; “duck and cover” drills)

* Demonstrates a logical and clear plan of organization; includes an introduction and conclusion that
summarize the main points of the response

Conclusion: Overall, the response fits the criteria for Level 4. The response includes historical details
about McCarthyism and the arms race, demonstrating a good understanding of the task. While the
discussion includes some analysis, more analytic statements especially regarding the changes brought
about by nuclear energy would have strengthened the discussion.
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United States History and Government Specifications
August 2014

Part 1
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History 22432 :132 ;S 1? 1; 12 i; 421; 25,29, 30,

2—World History 35, 36, 37, 40, 46
3—Geography 1,14, 21, 49, 50
4—Economics 8, 16, 18, 20, 26, 27, 31, 43

5—Civics, Citizenship, and Government | 3,6, 7, 9, 11, 13, 23, 28, 38, 44

Parts IT and III by Theme and Standard

Theme STANDARDS
Change; Science and Standards 1, 3, 4, and 5: United
. Technology; Factors of States and New York History;
Thematic Essay Production; Environment; Geography; Economics;
Migration; Places and Civics, Citizenship, and
Regions Government

. . Standards 1, 2, 3, 4, and 5:
Foreign Policy; Presidential United States and New York

Document-based Essay | Decisions and Actions; History; World History;
Interdependence; Places Geography; Economics;
and Regions Civics, Citizenship, and

Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part [T scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2014
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http:/www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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